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v How do you prepare your students? 
v How can you maximize students experience? 

•  Collaboration 
² Faculty 
² Department lab coordinator 
² University tech staff 



Outcomes-Based Institution 
California	  State	  University	  
Monterey	  Bay	  	  (CSUMB)	  
founded	  in	  1994	  
 
President Bill Clinton and former 
Secretary of Defense Leon 
Panetta as participating in our 
inauguration	  
	  

 

 



Learning Outcomes 

CSUMB Vision, Mission, Core Values 
Institutional Learning Outcomes 

General Education Learning Outcomes 
Major Learning Outcomes 

Course Learning Outcomes 
Course Syllabi 
Learning Tasks 



Major Learning Outcomes for  
B.A. in Japanese Language and Culture 

MLO1: Language (linguistics) and Communication 
            (proficiency) 
MLO2: Japanese Culture  

      (e.g. History, literature, pop culture, cinema,  
       Social issues) 

    MLO3: A Secondary Culture other than Japanese  
      (choose a course focusing on another country) 

    MLO4: Research and Technology 
    MLO5: Cultural Internalization and 

              Language Immersion 



Example 1  
MLO1: Language and Communication: 

 1.1: Students are able to communicate effectively in 
Japanese in three modes: interpersonal, interpretive and 
presentational; and in a culturally appropriate manner in a 
variety of social and professional settings and 
circumstances at the Intermediate-High level of language 
proficiency, according to the ACTFL Guidelines.  
 
1.2: Students gain competency in the Japanese language 
including phonetics, phonology, morphology, syntax, 
semantics and discourse and compare and analyze the 
structural differences between Japanese and English.  



MLO2: Culture  

2.1: Students develop a comprehensive understanding, 
appreciation and knowledge of Japanese culture: 
perspectives (ideas, beliefs, attitudes, values, 
philosophies), practices (patterns of social interactions) 
and products (both tangible and intangible, for example, 
art, history, literature, music).  
 
2.2: Students develop analytical and critical thinking in 
areas, such as how Japan’s cultural background influences 
modern Japanese life, how to compare their own culture 
with the Japanese culture, or how Japanese culture relates 
to other world cultures in an age of global inter-relatedness.  



MLO	  5:	  Cultural	  Internaliza-on	  and	  Language	  
Immersion	  

Students	  demonstrate	  that	  they	  have	  ac-vely	  
immersed	  themselves	  in	  authen-c	  Japanese	  
cultural	  and	  linguis-c	  environments	  and	  have	  
internalized	  the	  language	  and	  cultural	  
experience,	  from	  which	  they	  have	  developed	  a	  
personal	  understanding	  and	  new	  perspec-ves	  of	  
the	  community.	  	  



Enter Major 

B.A. in Japanese 



MLO2: Culture  

2.1: Students develop a comprehensive understanding, 
appreciation and knowledge of Japanese culture: 
perspectives (ideas, beliefs, attitudes, values, 
philosophies), practices (patterns of social interactions) 
and products (both tangible and intangible, for example, 
art, history, literature, music).  
 
2.2: Students develop analytical and critical thinking in 
areas, such as how Japan’s cultural background influences 
modern Japanese life, how to compare their own culture 
with the Japanese culture, or how Japanese culture relates 
to other world cultures in an age of global inter-relatedness.  



Interculturality  

Interculturality is the dynamic process of active 
participation in communication guided by a 
knowledge and understanding of culture. 
(NCSSFL: National Council of State Supervisors 
for Languages) 
 
 



Moving through the levels of 
interculturality— 
a visual representation 

Slides from Jacque Van Houten 
ACTFL President 



Study	  Abroad	  Experiences	  
Increased	  number	  of	  students	  who	  go	  to	  Japan	  
WLC's	  Japanese	  program	  has	  exchange	  agreements	  with:	  
●  Chuo	  University,	  Tokyo	  
●  Dokkyo	  University,	  Saitama	  
●  J.F.	  Oberlin	  University,	  Tokyo	  
●  Nagasaki	  University,	  Nagasaki	  
●  Nagoya	  University	  of	  Foreign	  Studies,	  Aichi	  
●  Okayama	  University,	  Okayama	  
●  Osaka	  Gakuin	  University,	  Osaka	  
●  Ritsumeikan	  University,	  Kyoto	  
●  Toyo	  University,	  Tokyo	  
●  The	  University	  of	  Kitakyushu,	  Kitakyushu	  
●  The	  University	  of	  Shiga	  Prefecture,	  Shiga	  
●  Tsukuba	  University*,	  Ibaraki	  
●  Waseda	  University*,	  Kyoto	  

*	  Study	  abroad	  at	  these	  Universi-es	  is	  conducted	  through	  CSU	  	  
Interna-onal	  Programs	  



JAPN420: Maximizing Study 
Abroad Experiences	  

•  To	  provide	  structured	  guidance	  before	  they	  go	  
to	  Japan	  
–  2	  units	  in	  Spring	  semester	  
–  Prepare	  mind-‐set	  and	  provide	  tools	  to	  maximize	  
their	  experience	  during	  their	  stay	  in	  japan	  

–  Provide	  tools	  and	  guides	  to	  help	  students	  
successfully	  func-on	  abroad	  

–  Provide	  ways	  to	  document	  their	  experience	  in	  their	  
digital	  por:olio	  

–  Reduce	  reverse	  culture	  shock	  aeer	  students	  return	  



Assessment Guiding Principle #1 

v What is valued is measured and what is 
measured is valued. 



v What is the direct evidence of students’ 
learning? 



Flickr	  Photo	  Project	  
•  Based	  on	  LESCANT	  Model	  by	  	  

David	  A.	  Victor,	  1993	  
Professor	  of	  Management	  and	  Director	  of	  Interna-onal	  Business	  Programs	  at	  
Eastern	  Michigan	  University	  

●  LESCANT	  represents	  seven	  areas	  in	  which	  cultural	  
issues	  arise	  when	  dealing	  with	  interna-onal	  
business	  communica-on	  

•  Dr.	  Orlando	  Kelm,	  LESCANT	  Project	  @	  UT-‐Aus-n	  with	  
the	  LAITS.	  Site	  is	  sta-c	  since	  2013.	  488	  photos	  from	  
22	  countries.	  
	  



LESCANT	  

•  Language	  	  
•  Environment	  
•  Social	  Organiza-on	  
•  Context	  
•  Authority	  
•  Non-‐Verbal	  
•  Time	  
	  





• Language	  	  
• Environment	  
• Social	  
Organiza-on	  

• Context	  
• Authority	  
• Non-‐Verbal	  
• Time	  



Language!	  
Does	  Spell	  Check	  Even	  
Happen?	  Language	  
barriers	  happen	  but	  I	  
always	  find	  it	  
interes-ng	  when	  it	  is	  
on	  printed	  materials	  
that	  get	  sold	  
everywhere.	  It's	  funny	  
how	  when	  the	  Japan	  
tries	  to	  look	  "cool"	  
with	  English	  on	  items	  
but	  miss	  by	  just	  a	  bit.	  



	  Language	  
 

	  includes	  how	  some-mes	  cultures	  differ	  
because	  of	  language	  differences.	  These	  
include	  aotudes	  about	  your	  own	  language,	  
insider	  rela-onships	  for	  those	  who	  speak	  a	  
foreign	  language,	  decisions	  related	  to	  which	  
language	  is	  used,	  and	  how	  to	  speak	  in	  ways	  
that	  others	  will	  understand	  you.	  





Social	  Organiza-ons	  
Although it may seem 
like a strange place to 
put this picture, I think 
that social organization is 
a good place. A social 
organization is basically 
any group who believes 
in the same thing. 
Hiroshima Peace Park 
always has a collection of 
people who believe in 
peace. This picture has 
part of the bomb and also 
the genbaku dome in it, 
along with flowers from 
different people who all 
feel similarly. 



Social	  Organiza3on	  	  
 

	  Refers	  to	  how	  society	  is	  put	  together.	  This	  includes	  
family,	  educa-on,	  role	  of	  women,	  class	  systems,	  
individualism,	  religion,	  etc.	  



Social	  Organiza3on	  	  
 

	  Refers	  to	  how	  society	  is	  put	  together.	  This	  includes	  
family,	  educa-on,	  role	  of	  women,	  class	  systems,	  
individualism,	  religion,	  etc.	  





Authority	  
 

	  This	  category	  deals	  with	  
the	  role	  of	  authority	  
figures	  and	  how	  power	  
and	  decision	  making	  is	  
accomplished.	  
Authority	  also	  looks	  at	  
leadership	  style	  and	  the	  
rela-onship	  between	  
bosses	  and	  their	  
subordinates.	  
	  



Context	  	  
refers	  to	  how	  directly	  people	  communicate	  
ideas	  and	  words	  versus	  how	  important	  it	  is	  to	  
build	  a	  “context”	  within	  that	  communica-on.	  	  
	  
●  Low	  context	  cultures	  focus	  on	  the	  actual	  words	  that	  
are	  spoken,	  the	  rules	  that	  are	  wriAen.	  Those	  words	  
and	  rules	  determine	  appropriate	  behavior.	  	  
	  

●  High	  context	  cultures	  focus	  on	  the	  situa-on	  and	  
shared	  knowledge,	  which	  is	  what	  will	  determine	  
appropriate	  behavior.	  

	  



	  
	  Environment	  	  
	  includes	  the	  physical	  reality	  such	  as	  size,	  
surroundings,	  popula-on	  density,	  climate,	  
food,	  topography,	  etc.	  
	  
	  Non-‐Verbal	  	  
	  looks	  at	  everything	  from	  dress	  and	  adornment	  
to	  colors,	  touch,	  smell,	  and	  the	  quality	  of	  
one’s	  voice.	  

	  



	  Time	  	  
	  this	  category	  refers	  to	  how	  people	  divide	  
-me,	  how	  they	  schedule	  their	  ac-vi-es,	  and	  
how	  they	  organize	  their	  day.	  





Time	  
Nap Time 
  
This was taken on the train 
ride back from from Mt. 
Takao. The train ride was 
about 2 hours and many 
people could be found 
sleeping on the train. Long 
commutes to school or work 
are common so spending 
over an hour on the 
train at a time is normal. As a 
result, many people in Japan 
will sleep in order to pass the 
time. Some people also use 
this time to study or read 
books. 
 



Time	  



The Monk and I 
 
While I was going to back and forth between the 
Odakyu Line, I met a monk, he was born in Brazil but 
was raised in Japan. I went through some tough times 
for about a month due to personal reasons and this 
monk helped me find my way. I was raised Catholic 
and I associated a priest with Christianity, so when I 
first started talking to the monk it was weird getting 
past what I would call a "religious barrier". We got a 
chance to get to know each other in the few times we 
talked while I was visiting Machida getting ready to 
head out to Shinjuku. Even though it was always busy 
around the station for those brief moments while we 
spoke, this picture captured how we were at peace. 
This picture captures the moment when I had wisdom 
dropped on me by a monk. I will not forget him and I 
am grateful for the help he gave me. I definitely 
learned that monks have a personality and can 
actually be funny. 



Humanities 
Ohio Humanities Council  

The humanities are the stories, the ideas, and the words that 
help us make sense of our lives and our world. The humanities 
introduce us to people we have never met, places we have 
never visited, and ideas that may have never crossed our 
minds. By showing how others have lived and thought about 
life, the humanities help us decide what is important in our own 
lives and what we can do to make them better. By connecting 
us with other people, they point the way to answers about what 
is right or wrong, or what is true to our heritage and our history. 
The humanities help us address the challenges we face 
together in our families, our communities, and as a nation. 
http://www.units.miamioh.edu/technologyandhumanities/humanitiesdefinition.htm 

 



Time	  



Project	  had	  No	  budget	  

Could	  we	  harness	  exis-ng	  media	  sharing	  
resources?	  Which	  ones?	  
Flickr;	  G+;	  PicassaWebAlbums;	  Moodle;	  
WordPress;	  Tumblr	  

Specifica3on	  
Tag	  or	  Categorize:	  campus,	  date,	  student,	  
LESCANT	  topic,	  self-‐tag,	  “keep”	  the	  photos	  



Things	  to	  Consider	  
● Tools	  
● Cost	  
● Accessibility	  
● Ease	  of	  use	  
	  
	  



Flickr	  (now	  owned	  by	  Yahoo!)	  

●  email	  upload	  with	  preset	  tags	  
●  E.g.:	  CSUMB-‐Japan,	  exchange,	  CSUMB,	  Japan,	  
WLC,	  csumbchuo,	  hiddensecretphrase	  

●  campus-‐specific	  email	  address	  shared	  with	  
students	  (allowed	  department	  control)	  

●  RSS	  feeds	  	  
●  Tag-‐based	  searches	  

	  	  



Email Upload Process 

Attach a photo to an email 
Subject line: Title then "tags:" in the subject 
line or body of the email followed by the list 
of tags you want added to the photo(s).  
The body of the email becomes the photo's 
description 
 
	  







Successes	  
2351	  Photos	  over	  4	  years	  
1400	  SA	  photos	  
951	  Pre-‐SA	  and	  Interna-onal	  Students	  photos	  
\ 
	  



Connec-ons	  Back	  to	  Campus	  

●  Study	  Abroad	  Prepara-on	  (JAPN420)	  
●  Authen-c	  Resources	  for	  Language	  and	  Culture	  

Courses	  
●  Interna-onal	  Programs	  Recrui-ng	  and	  

Orienta-on	  Events	  
●  Informa-on	  Kiosks	  in	  Lobbies	  	  

(RiseVision	  Digital	  Signage	  built	  on	  GoogleAPI)	  
●  Administrator	  Awareness	  Building	  



Blog/Journal project 

v Students create prompts 
§  Arrival 
§  One month later 
§  During 
§  End of program 
§  After return 



Monthly Prompts: 
 

● 9~12: Arrival / Beginning  
● First impressions 
● Goals you’ve set before you left 
● Reflecting on your language abilities 
(What I wish I studied) 
● Write out typical day 
● “honey-moon stage” 
● Every day lifestyle / budgeting 
● “What I should’ve brought” / “What I 
shouldn’t have brought” 
● “How I’ve been adjusting to weather/
food” 
● Adjusting to holiday life in Japan 
(Christmas, New Years, etc) 
● Cultural differences that you’ve seen 
● Friends you made 

● 1~5: Middle 
● Reflect upon the festivals (traveling, etc.) 
● Exchange students reflections 
● Hardships (joining clubs, making friends) 
● Financial difficulties (Am I budgeting 
correctly?) 
● Reflect on personal change 
● What have I accomplished so far? (goals) 
● Learning strategies (how much your 
Japanese has changed) 
● Slang / Dialects 
● Trying new things (different from what you 
tried during the arrival stage) 
● Talking about experience with language 
barriers  



Monthly Prompts: 
 

● 6~8: End 
● Growth process (How far have I come?) 
● Feelings towards going home 
● New future goals / Things that you wish 
you did 
● Bucket list 

● Write what you have finished / not 
accomplished / regrets?  

● Evaluate Japanese level in comparison 
to when you started 
● Start thinking about capstone and your 
final year at CSUMB 
● Having a most memorable list 
● Compile a list of how to help kouhai 
next year when it comes to going abroad 

● Think about how to go back to Japan! 
● Think of ways to stay connected with 
friends in Japan 
● How to promote our school to future 
exchange students  
● How you see yourself readjusting to 
the States after living in Japan for a year 
● Friends you made (compare to the 
friends from the beginning of Japan) 
● Have your original impressions of 
Japan changed? 
● impressions of Japan changed? 

 
 





Phase One: Course based 
v The purpose of Phase One is to reflect upon, and document the 
process of completing your learning experiences as you move through 
your major. In order to critically reflect upon your learning process, 
use the following prompts to guide your reflections as you complete 
each course toward your major. Plan to write approximately 250-450 
words for each course reflective narrative. Be sure to keep evidence 
(papers, presentations, etc.) for inclusion in Phase Two.  
 
v How does this course to contribute to your fulfillment of the MLO?  
v What work did you complete in this learning experience/course that 
illustrates your development in this area? (ACCOMPLISHMENTS/
WORK YOU DID FOR THE COURSE/EVIDENCE/EXAMPLES)  
v What understandings or knowledge did you gain from this course 
that is a significant contribution/outcome for your major/this MLO? 
(AHA-Moments)  
v What areas do you wish to develop further? (GOALS) 
v  How do you intend to further explore this learning experience?         
(NEXT STEPS)  





 

 

                                                      MAXIMIZING STUDY ABROAD EXPERIENCES 
               Adapted for AAC&U’s VALUE rubrics for Intercultural Knowledge and Competence and Integrative Learning. 

 

                                                                      Definition 
Intercultural Knowledge and Competence is "a set of cognitive, affective, and behavioral skills and characteristics that 
support effective and appropriate interaction in a variety of cultural contexts.”  (Bennett, J. M. 2008. Transformative 
training: Designing programs for culture learning. In Contemporary leadership and intercultural competence: Understanding and 
utilizing cultural diversity to build successful organizations, ed. M. A. Moodian, 95-110. Thousand Oaks, CA: Sage.) 

 Capstone 4 

Skills 
Empathy 

Interprets intercultural experience from the perspectives of own and 
more than one worldview and demonstrates ability to act in a 
supportive manner that recognizes the feelings of another cultural 
group. 

Skills 
Verbal and nonverbal communication 

Articulates a complex understanding of cultural differences in verbal 
and nonverbal communication (e.g., demonstrates understanding of 
the degree to which people use physical contact while communicating 
in different cultures or use direct/indirect and explicit/implicit 
meanings) and is able to skillfully negotiate a shared understanding 
based on those differences. 

Attitudes 
Curiosity 

Asks complex questions about other cultures, seeks out and articulates 
answers to these questions that reflect multiple cultural perspectives. 

Attitudes 
Openness 

Initiates and develops interactions with culturally different others.  
Suspends judgment in valuing her/his interactions with culturally 
different others. 

Reflection and Self-Assessment 
Demonstrates a developing sense of self as a 
learner, building on prior experiences to respond 
to new and challenging contaxts (may be evident 
in self-assessment, reflective, or creative work) 

Envisions a future self (and possibly makes plans that build 
on past experiences) that have occurred across multiple and 
diverse contexts. 



Purpose           Faculty/Program 
 
● Document development of students 
skills and knowledge over a period 
of time : 

● Monitor students’ development stage 
toward each MLO 
● Provide feedback to students at end of 
each semester 

● Assessment/Evaluation of MLOs and 
Program Assessment:  

● Review to what extend student meet 
each MLO 
● Conduct end of semester and final 
semester 
● uses for program’s systematic  
assessment and program improvement 

● Showcase:  
● Showcase of the program through 
students’ competency with sample 
evidence  

                  Student 
 
● Document development of 
students skills and knowledge over 
a period of time : 

● self-assessment and reflection, monitor 
their own growth 
● Receive feedback from faculty at end of 
each semester 

● Assessment/Evaluation of MLOs 
and Program Assessment:  

● Document skill and knowledge and set 
future goals 
● Conduct end of semester and final 
semester 
 
 

● Showcase:  
● demonstrate exemplary works with 
sample evidence 
● Use for future employment 



I have enjoyed creating my e-Portfolio. 
 

! I have enjoyed creating my e-Portfolio. 
 

Strongly Agree 20% 
Agree   36% 
No Opinion  16% 
Disagree  8% 
Strongly Disagree 0% 

 
 
 
 
 

Strongly Agree 
Agree 



Building the e-Portfolio has encouraged me to think 
critically about my academic performance. 
 

 
Strongly Agree 28% 
Agree   36% 
No Opinion  16% 
Disagree  20% 
Strongly Disagree 0% 

 
 
 
 

Strongly Agree 

Agree 



The e-Portfolio building process has encouraged me to 
think about the knowledge, skills, and abilities I have 
acquired in my major, and how I can apply them 
professionally in the future. 
 

 
Strongly Agree 12% 
Agree   48% 
No Opinion  16% 
Disagree  20% 
Strongly Disagree 4% 

 
 
 
 
 

Strongly Agree 

Agree 



The e-Portfolio building process has helped me 
become more aware of my strengths and weaknesses 
in my target language. 
 

 
Strongly Agree 12% 
Agree   40% 
No Opinion  16% 
Disagree  24% 
Strongly Disagree 8% 

 
 

Strongly Agree 
Agree 

   



The e-Portfolio building process has encouraged me to 
think about the student learning goals and outcomes of 
my major in the School of World Languages and 
Cultures. 
  

Strongly Agree 16% 
Agree   52% 
No Opinion  16% 
Disagree  16% 
Strongly Disagree 0% 

 
 
 
 
 

Strongly Agree 

Agree 



Creating my e-portfolio was not easy, but 
still a worthwhile experience. 
 

Strongly agree 
Agree 
No Opinion 
Disagree 
Strongly Disagree 

52% 
Strongly Agree 

40%  
Agree 



Benefits of the e-Portfolio 

v Being able to gather all my work that I have done at CSUMB and organize 
it my terms and class to help me remember al the thinks I have learned in 
teach class. 
v As a showcase of achievements and experiences 
v Organizing everything in one place and knowing the strengths and 
weaknesses. 
v Academic reflection 
v It forces you to reflect on what you have learned 
v It is a project about me, as opposed to fall the other assignments in 
college, which are about something else. 
v Having the opportunity of seeing what knowledge I have achieved. 



Reflections 
v Digital	  Connec-ons:	  

§  Through	  the	  students	  lens	  
§  Reflec-ve	  process	  then	  the	  end	  results	  shine	  
● Pre,	  During	  and	  Post	  

§  Prac-ce	  
● Cri-cal	  reflec-ons	  takes	  prac-ces	  
● Clear	  rubrics	  helps	  

§  Effec-ve	  Prompts	  	  
§  Prepare	  mindset	  
§  Combina-on	  of	  easy	  tools	  	  
§  Collabora-on:	  Students,	  Staff,	  Faculty	  



What are the humanities 
 

Stanford Humanities Center: 
 
The humanities can be described as the study of 
how people process and document the human 
experience.  (http://shc.stanford.edu/what-are-the-humanities) 

 
Digital Connections: classroom, the international 
experience, and the return to the classroom 



Maximizing	  Study	  Abroad:	  A	  
Students'	  Guide	  to	  
Strategies	  for	  Language	  
and	  Culture	  Learning	  and	  
Use	  

By	  R.	  Michael	  Paige,	  Andrew	  D.	  Cohen,	  
Barbara	  Kappler	  Mikk,	  Julie	  C.	  Chi,	  &	  
James	  P.	  Lassegard	  

	  
	  



v Yoshiko Saito-Abbott 
ysa@csumb.edu 


